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Introduction
“…Education is where we decide whether we love our children enough not to expel them from our world and leave them to their own devices, not to strike from their hands their chance of undertaking something new, something unforeseen by us, but to prepare them in advance for the task of renewing a common world.” 
– Hannah Arendt, 1968
  
The catastrophe of the Nakba comprises the destruction of Palestinian localities, expulsion of their inhabitants in 1948, and the erasure of Palestinian life and culture which had existed here until then. The Nakba is a foundational event in the Israeli-Palestinian conflict, one which continues to influence our lives today, but it is also an event which has been silenced, one which contemporary Israeli society is barely aware of: physical remains continue to be destroyed, the names of Palestinian localities are missing from the map and from the landscape, and even the memory of Palestinian life that was once here has almost no echo in Israeli public discourse. Dealing with the gap between what we know about 1948 and what is not known is a serious challenge:  How can we tell a story which is so different from the one we are familiar with, and sometimes even contradicts it?  Can we bridge the gap between the Israeli reality, which reaffirms the story of the war of independence, and the other story of 1948?
The goal of this Study Guide is to begin the process of learning and teaching the story of the Nakba by developing appropriate tools for dealing with it. We believe that in learning about the Nakba we will come to learn about other, silenced, aspects of our history and our identity. Such learning is a necessary precondition for the development of new relations between us and the Palestinians – relations based on respect, recognition and accepting responsibility. The Nakba as presented in the Study Guide is not just one story – it involves many stories. This is why we’re not providing a required “new, authorized version,” but stories which, like the hegemonic account, require examination.
Since the Nakba isn’t part of the standard curriculum, teachers who wish to teach it in school often find themselves lacking the necessary tools or knowledge required to present the topic in a way that encourages a critical examination of the 1948 war and its consequences. The need to provide accessible materials dealing with the Nakba, appropriate for the Israeli public, was the principal motivation for creating this Study Guide. The Study Guide is intended for use in the formal and informal educational systems, aimed at pupils and students aged 15 and older in Israeli-Jewish schools. The Study Guide addresses the Nakba by raising questions about our identity as Jewish Israelis, about familiar places, about the creation of collective memory, about the  relationship between the history that dominates and the histories which are suppressed, etc.  
Nevertheless, the Study Guide does not pretend to address the entire range of events that occurred during the Nakba, but hopes to raise questions about them, and shed a different light on them. Perhaps, thus illuminated, they will encourage students to investigate them further and make their own discoveries.  
Preparing this Study Guide took around three years, the result of work by groups of teachers, working under the auspices of Zochrot. Since 2002, Zochrot has worked to increase awareness of the Nakba among the Israeli public, to encourage it to recognize its moral responsibility for the injustice caused to the Palestinians by the Israeli state and its institutions, and to facilitate the implementation of the right of return of Palestinian refugees (more information about Zochrot is available on the organization’s website:  www.zochrot.org ). The teachers studied the Nakba, critically examined its events, and considered how best to introduce the Nakba in schools while addressing educational issues relevant to Israeli pupils.  
Teaching the Nakba in a setting in which it is practically ignored represents a challenge for us as educators, one whose solution is by no means obvious. It is not easy to introduce the topic in schools and other educational frameworks, as doing so requires courage and daring, and it can be expected to arouse much opposition from teachers, pupils, and parents. We suggest approaching the Nakba, as well as this Study Guide, as an opportunity to develop critical thinking and to raise questions. The Study Guide encourages critical learning and thinking, even among persons who disagree with the assumptions which guided those who prepared it. 
Using the Study Guide

The units making up the Study Guide combine learning about the Nakba and confronting it experientially with theoretical approaches to the topic. The Study Guide can be employed in two ways, giving users the freedom to choose between different approaches to the subject. 
The first way follows a chronological-linear approach, beginning with Unit 1, and continuing toward Unit 13. The first units focus on the private and the personal, and then move on to more general issues - from the past, through the immediate present and into the future; from traces of the Nakba in the pupil’s daily experience and familiar surroundings toward a more general understanding of its historical, contemporary, social, cultural and other aspects.
The second way to use the Study Guide is in a modular manner, by choosing a set of activities focusing on a particular topic or relevant to a particular discipline. The modular framework of the Study Guide is based on concepts that are repeated throughout the guide. They are identified at the beginning of each unit by “keywords,” which can be used in reordering the units and creating alternative arrangements. The keywords also allude to possible topics: units identified by the keyword “Place,” for example, may be  appropriate to a geography or history class; the key word “Art” is relevant to an art, 
literature or film class. Units dealing with “Education,” “Collective memory”, or “The future” may be relevant to a home room class discussion; the key word “Histories”
 may be relevant to a history class, among others. These, of course, are only examples. Many different combinations and associations are possible, depending on the teacher and the pupils.
Every unit specifies the goals of the activity on which it focuses, includes supplementary material, and details the activity. Some of the units include suggestions for follow-up activities and/or discussions. Each activity should last approximately an hour and a half.  In addition, each unit is accompanied by its theoretical background and its educational rationale, as well as suggestions for further readings about each particular topic. The theoretical background at the end of each unit elaborates on the approach which guided us in preparing it, while providing an additional opportunity for dialogue between the users of the Study Guide and its authors. The educational rationale draws upon the critical pedagogical approach, and presents the educational principles upon which the activity is based. It specifies how the activity helps the pupils decode reality and deal with it emotionally, as well as how it encourages critical thinking. The Study Guide employs a variety of methodological approaches, employing visual materials such as film, pictures, and presentations. We believe that this multi-disciplinary methodological and substantive approach will allow every pupil to find his or her own individual way through each topic addressed.  Some supplementary materials are included as printed texts in an envelope at the end of  particular units, while others are found on a CD accompanying the Study Guide.  
The Nakba is the Palestinian catastrophe, but is also our, Jewish Israelis', story.  
As learning about the Nakba challenges and fractures the basic assumptions on which we were raised, it makes the process of dealing with it very difficult and complicated for most Jewish Israelis who grew up here. Nevertheless, it does also have the potential to create a future of reconciliation.

The Nakba Study Guide is a first attempt to present materials about the Nakba to the Israeli public in an accessible way. We are certain that, as you make your way through it, you’ll have ideas, reactions, comments, insights, and suggestions. We want you to read it together with us, and invite you to propose changes to the Study Guide, to adapt the activities as needed, and propose additional lessons.
We would be happy to help teachers who wish to use the Study Guide in schools and informal educational frameworks. We can be contacted at:  Zochrot, 34 Yitzhak Sadeh St., 4th floor (close to corner of Masger Sr.), Tel Aviv - Jaffa 64362,  Tel: (972 3) 695 3155, Fax (972 3) 695 3154, or education@zochrot.org 
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	1. We’re On the Map  

What about me? What map am I on?
	Students draw maps of the country, discussing their personal connection to a place and what they know about the history of that place before 1948.
	Place

Education

	2. Landscapes of Home

What do we see when we look at the landscape? What don’t we see?
	A computer presentation of current, familiar landscapes addresses both the presence and absence of traces of the Nakba.
	Place

Education 

Art

	3. Gentlemen, History is Histories
One place – three narratives.
	A historical episode from 1948 is examined from three different perspectives, using archival materials, as well as primary and secondary historical sources.
	Place

Histories

Education

	4. Nakba – Shu hada?

It’s not just Palestinian history.
	A computer presentation provides a historical overview of the Nakba through testimonies, photographs, and quotes.
	Histories

	5. Both of Us, and One Village 
Tup’aha and Dov talk about the village of ‘Amqa.
	Students watch two video testimonies about the Nakba, one by a Jewish Israeli and one by a Palestinian survivor, followed by a discussion on oral history as a lens to the past.
	Histories

	6. And You Shall Recount it to Your Sons and Your Daughters

How shall we talk about the Nakba?
	Testimonies about the Nakba and a clip from a documentary film that depicts a family talking about it are a stepping stone to confronting questions raised while studying the Nakba.
	Art

Collective Memory

	7. Arise, and Walk Through the Land

What used to be here?
	Students take a tour of a destroyed Palestinian village, led by a refugee who once lived there.
	Place

Histories

	8. Searching the Home Page

Individual research.
	Students conduct an independent research project (for example, about the Palestinian history of their hometown) using the internet, books, photographs, and maps.
	Histories
Education

	9. The Land of Sad Oranges

A story about the Palestinian refugees.
	Reading and responding to The Land of Sad Oranges, a novel by the Palestinian writer Ghassan Kanafani.
	Art

Collective Memory

	10. Atten-shun!
Remembering and forgetting in national commemorative ceremonies.
	Clips from a documentary film about commemorative ceremonies in Israel form the basis for a discussion about the construction of collective memory.
	Collective Memory
Art

Education

	11. Time Passes, a Place Changes

The story of Haifa’s Wadi Salib neighborhood.
	The multiple historical layers of a single place are revealed through photographs, readings, and clips from a television series.
	Place

Histories



	12. "That’s Not Something We Talk About"

The Palestinian refugees’ right of return.
	A photography exhibit by Palestinian youth, quotes by Palestinians, and other sources elicit questions about the meaning of return for Palestinians and Israelis.
	Art
The Future

Histories

	13. Forever and Ever is a Very Long Time

Paths to reconciliation between Israelis and Palestinians.
	Students view a segment of a film on the South African Truth and Reconciliation Commissions and discuss possibilities for reconciliation.
	The Future

Art
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� In recent years, the academic world has become suspicious of the term “history.” Critics argue that “history” is necessarily one-sided, that it fails to present a comprehensive picture as it reflects only the view of society’s hegemonic forces which only preserved those accounts which were consistent with their own point of view. In fact, “The history” is accompanied by additional narratives and voices which have usually been silenced.  For us, the term “histories” includes those silenced voices.





